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Pupil premium strategy statement – Bevington Primary 
School  

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  320 

Proportion (%) of pupil premium eligible pupils 33% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

21-22 

22-23 

23-24 

Date this statement was published December 2022 

Date on which it will be reviewed December 2023 

Statement authorised by Joanna Po  

Pupil premium lead Alexandra Brown 

Governor / Trustee lead Isabel Naidoo  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £147, 041 

Recovery premium funding allocation this academic year £16,095 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 
2022 can be carried forward to academic year 2022 to 
2023. Recovery premium received in academic year 2022 
to 2023 cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£164,290 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Bevington Primary School, we believe that education is the gateway to a better life. 

Our school intends for all pupils to reach their potential through ensuring that we 

overcome any barriers to learning that they may have. We strive to ensure that our 

pupils from disadvantaged backgrounds are given the opportunity to learn how to read 

fluently and widely, expressing their views of different authors and poets. They will be 

able to express themselves confidently and be resilient problem-solvers. Through our 

curriculum, we ensure that they leave us at the end of KS2 with a wealth of real-life 

experiences, ranging from playing musical instruments, participating in sporting 

activities and creating pieces of art using a range of media.  

Our current pupil premium strategy plan helps us achieve this by allowing us 

opportunity to remove some of the barriers to learning and to provide opportunity for 

smaller group support which is focussed to target specific areas of need.  

The key principles behind our support strategy are as follows:  

1. An ethos of high achievement for all pupils. We expect all pupils to reach their 

potential; we do not stereotype disadvantaged pupils as having less potential or facing 

similar barriers  

2. Early and targeted support for behaviour and attendance. We recognise that good 

attendance and positive behaviour for learning form the foundation of a successful 

school experience  

3. High quality teaching for all pupils. We believe that quality teaching in the classroom 

is the most effective way to raise standards  

4. Tailored support for individual learning needs. We identify pupils’ needs and provide 

individualised support if required  

5. Effective staff deployment. We use the most skilled staff to work with the pupils who 

need most support  

6. Use of data to monitor impact We are constantly using assessment data to monitor 

impact of our work and make adjustments as necessary  

7. Clear leadership and recruitment incentives. We aim to recruit and retain the best 

staff, set extremely high aspirations and hold everyone accountable for raising 

attainment. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Decreased likelihood of fulfilling complete academic potential especially 
higher ability learners 

2 Catch-up, Levels of engagement in remote/on school education varied 
during the pandemic. As a result, there are some pupils who need to 
catch-up in order to ensure that they are working at age-related 
expectations. 

3 Attendance and punctuality: Regular punctual attendance is a challenge 
for a some of our disadvantaged pupils and we aim for attendance of 
disadvantaged pupils to be in line with non-disadvantaged pupils. 

4 Speech, language and communication as well as the Prime Areas of 
learning in EYFs. Disadvantaged pupils have lower than typical starting 
points when entering reception. 

5 Increased risk of social and emotional difficult 

6 Fewer opportunities outside of school for enrichment and wider personal 
development 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

For disadvantaged pupils to reach age-
related expectations in reading, writing 
and maths and 100% to meet the 
expectations for Year 1 & 2 phonics check 
and Y4 multiplication check. 

100% of our disadvantaged pupils will 
reach age-related expectations in R, W, 
M and Phonics. 100% of our 
disadvantaged pupils with additional 
barriers to learning will make expected 
levels of progress from their individual 
starting points. 

All disadvantaged pupils will attend school 
daily and punctually. Their attendance will 
be in line with the rest of the school. 

Attendance will be 96.4% + across the 
school. All pupils in school by 
registration. 

All disadvantaged pupils in EYFs to meet 
the ELG. 

All disadvantaged pupils in EYFs will 
perform in line with non-disadvantaged 
across all the ELGs. All disadvantaged 
pupils will perform in line with non-
disadvantaged peers. 

 



 

4 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £84,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD  Effective Professional Development | 
EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 4,5 and 6 

Leadership TLRs for: 

1 x Maths and Key 
Stage 2 
Responsibility  

1 x Phonics and Key 
Stage 1 Lead 

Continuous CPD has a high impact for 
teaching and learning – EEF evidence 

1 and 4  

Additional teachers to 
allow for smaller class 
sizes 

Reducing class size has a small positive 
impact of +2 

1 

Purchase of a DfE 
Validated Systematic 
Synthetic Phonics 
programme  

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2, 4  

EYFS apprentices Allow for the continued support and 
development of adult support and modelling 
of language use within the EYFS setting in 
order to improve language skills when 
children begin school. + 4 

4 

Enhancement of our 
Literacy curriculum for 
Writing in line with 
DfE and EEF 
guidance. English 
Consultant working in 
school to support 
teachers, subject 
leads and TAs with 
planning and delivery 
of lessons. Allow for 
opportunities to visit 
other schools with a 
similar background to 

Literacy | EEF 
(educationendowmentfoundation.org.uk) 

 

2, 4  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/contact-details-for-the-validated-systematic-synthetic-phonics-ssp-programmes#read-write-inc
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/contact-details-for-the-validated-systematic-synthetic-phonics-ssp-programmes#read-write-inc
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/contact-details-for-the-validated-systematic-synthetic-phonics-ssp-programmes#read-write-inc
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/contact-details-for-the-validated-systematic-synthetic-phonics-ssp-programmes#read-write-inc
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
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ours in order to share 
best practice. 

Enhancement of our 
Literacy curriculum for 
Reading in line with 
DfE and EEF 
guidance. English 
Consultant working in 
school to support 
teachers, subject 
leads and TAs with 
planning and delivery 
of lessons. Allow for 
opportunities to visit 
other schools with a 
similar background to 
ours in order to share 
best practice. 

Literacy | EEF 
(educationendowmentfoundation.org.uk) 

 

2, 4  

Enhancement of our 
Maths curriculum in 
line with DfE and EEF 
guidance.  

Funding for 
improvement of daily 
Maths provision, 
teaching and learning 
and use of resources. 
Improve modelling, 
coaching and 
collaborative planning 
between partner 
teachers and Maths 
lead. 

Use of the Maths Hub 
and local Teacher 
Research Group to 
improve standards of 
teaching and learning 
across our provision. 

The DfE non-statutory guidance has been 
produced in conjunction with the National 
Centre for Excellence in the Teaching of 
Mathematics, drawing on evidence-based 
approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range of 
the best available evidence:  

Improving Mathematics in Key Stages 2 
and 3 

2, 4  

Specialist Music 
Teachers to enhance 
our Music teaching, 
learning and CPD of 
teaching staff 

High quality staff CPD is essential to follow 
EEF principles.  

2, 4 

Ongoing internal 
CPD to ensure 
quality first teaching 

High quality staff CPD is essential to 
follow EEF principles. This is followed 
up during Staff meetings and INSET. 

1 

INSET Days to 
ensure quality first 
teaching and learning 
provision. 

High quality staff CPD is essential to 
follow EEF principles. This is followed 
up during Staff meetings and INSET. 

1 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £49,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

In school 
interventions to target 
small groups 

EEF toolkit: Small Group Work 
(Average impact +4 months), 
Feedback (high impact for very low 
cost +8 months) High impact for very 
low cost based on limited evidence 
+5 

2 

Speech and language 
therapist 

EEF EY Toolkit Evidence: Overall, 
studies of communication and 
language approaches consistently 
show positive benefits for young 
children’s learning, including their 
spoken language skills, their 
expressive vocabulary and their 
early reading skills. On average, 
children who are involved in 
communication and language 
approaches make approximately six 
months’ additional progress over the 
course of a year. The EEF toolkit 
states that Oral Language impact 
development (Average impact +5 
months), and phonics approaches 
have a moderate impact (+4 
months) for a very low cost 

4 

Educational 
Psychologist 

EEF EY Toolkit Evidence: Overall, 
studies of communication and 
language approaches consistently 
show positive benefits for young 
children’s learning, including their 
spoken language skills, their 
expressive vocabulary and their 
early reading skills. On average, 
children who are involved in 
communication and language 
approaches make approximately six 
months’ additional progress over the 
5 7 course of a year. The EEF toolkit 
states that Oral Language impact 
development (Average impact +5 
months) 

5 

West London Zone With the additional increase in Social 
Service involvement, it is essential 

1 
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that we know our children and can 
spot triggers which will affect 
learning. +7 

Drama Therapy EEF toolkit identifies that this has a 
positive impact: Social and 
emotional learning (+ 4 months) 
Metacognition and Self-regulation 
strategies (+ 7 months) 

5 and 6  

Resources to support 
our children’s 
emotional and 
sensory needs 

EEF toolkit identifies that this has a 
positive impact: +7 

1, 4 5 and 6 

Art Therapy EEF toolkit identifies that this has a 
positive impact: Social and 
emotional learning (+ 4 months) 
Metacognition and Self-regulation 
strategies (+ 7 months) Arts 
participation (+2 months) 

5 

LCAT With the additional increase in Social 
Service involvement, it is essential 
that we know our children and can 
spot triggers which will affect 
learning.+7 

5 

MindUP and Zones of 
Regulation 

EEF toolkit identifies that this has a 
positive impact: Social and 
emotional learning (+ 4 months) 
Metacognition and Self regulation 
strategies (+ 7 months) 

5 

CAMHS With the additional increase in Social 
Service involvement, it is essential 
that we know our children and can 
spot triggers which will affect 
learning.+7 

5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £13,770 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Daily Fruit All children across the school were given a 
daily piece of fruit during the year. This had 
a positive impact on the children’s wellbeing 
and overall health 

1 
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Music Support Moderate impact for very low cost based on 
moderate evidence +3 

6 

Trips and workshops Moderate impact for very low-cost based on 
moderate evidence + 3  

1 and 6  

To improve Social 
and Emotional 
Learning. The 
embedding of Social 
and Emotional 
Learning to be made 
part of our school’s 
routines and a 
structured part of the 
school day, with 
specific teaching od 
developing children’s 
language use and 
understanding of 
emotions and needs. 

 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g. improved academic 
performance, attitudes, behaviour and 
relationships with peers). Social and 
emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

 

 

Total budgeted cost: £146,770  

Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

As a school, we have collected and analysed our performance data for the previous 

academic year from EYFS, Key Stage 1 and Key Stage 2; this includes our internal 

assessments and Phonics Screen Check. 

The Teacher Assessment data completed at the end of the 2021-2022 academic year 

can be seen below. 

Key Stage 1 Context and Assessments:            Key Stage 2 Context and Assessments: 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Schools are not required to publish their 2022 key stage 2 results as DfE is not 

publishing this data. This is because statutory assessments returned for the first time 

since 2019, without adaptations, after disruption caused by the pandemic. This is a 

transitional arrangement for one year only, and DfE plans to publish key stage 2 school 

performance data for 2023.  

DfE has shared our school’s 2022 performance data with us, to help us better 

understand the impact of the pandemic on our pupils and how this varies between 

different groups of pupils. COVID-19 had a significant impact on the education system 

and this disruption affected schools and pupils differently, and because of this, it is 

more difficult to interpret why the results are as they are using the data alone.  

To help us gauge the performance of our disadvantaged pupils we compared our 

results to those for disadvantaged and non-disadvantaged pupils at a national and 

regional level (although these comparisons are to be considered with caution given the 

caveats stated above). We also looked at these comparisons using pre-pandemic 

scores for 2019, in order to assess how the performance of our disadvantaged pupils 

has changed during this period. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

 

 


